T'he Journal

OF INTERDISCIPLINARY HUMAN STUDIES

https://mijournals.com/index.php/Human_Studies/index .m

d- | https://doi.org/10.57033/mijournals-2026-9-0266

§

Muhammadyusuf KHABIBULLO KHOJTI*

Chief Specialist, Committee on Religious
Affairs of the Republic of Uzbekistan
E-mail: xxmao1993@gmail.com

ORCID: 0009-0005-6647-7172

THE ROLE OF ENLIGHTENED WOMEN IN THE
MODERNIZATION OF TURKESTAN EDUCATION

Abstract. This thesis examines the role of enlightened women in the modernization
of education in Turkestan at the end of the nineteenth and the beginning of the twentieth
century. It analyses how the traditions of otinoyi and bibiotin schools, the literary activity
of Dilshod Barno, Uvaysiy, Anbar Otin and Samar-Bonu, and the emergence of women's
voices in the press transformed girls’ education from a household practice into a visible
cultural and educational initiative. The study argues that women's participation in
schooling, writing, teaching and public debate became an internal factor in the renewal
of Turkestan education.
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INTRODUCTION

At the end of the nineteenth and the beginning of the twentieth century, the
education of girls in Turkestan developed at the intersection of local traditions, colonial
administration, religious norms and reformist ideas. The process of educational renewal
was shaped by Jadid intellectuals, public discussions and institutional changes. A
significant part of this transformation was connected with the activity of enlightened
women who worked within the traditional environment and gradually expanded the
boundaries of girls’ learning.

The importance of this issue lies in the fact that women were not passive recipients
of educational reform. They acted as teachers, poets, public voices and organisers of

learning. Through their activity, the domestic tradition of female literacy moved towards
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a broader educational and cultural function. This change made women’s participation

one of the key internal factors in the modernization of Turkestan education.

MAIN PART

The earliest institutional basis for girls’ education in Turkestan was connected
with otinoyi and bibiotin schools. These schools usually functioned in a household
environment and were linked with religious, moral and literary instruction. Girls learned
basic literacy, Arabic script, elements of Islamic literature and ethical norms. In many
cases, this form of education preserved cultural continuity and prepared girls for family
and social responsibilities (Nalivkin & Nalivkina, 1886:138).

The educational value of such schools should be assessed in connection with their
social function. They did not create a fully public school system, yet they formed a
stable channel for female literacy. Through these schools, girls obtained access to texts,
religious knowledge, poetry and elementary calculation. Reports on the educational life
of Turkestan indicate that girls could sometimes master Arabic and Persian more deeply
than boys, since their instruction often included intensive reading and memorisation
practices (Pashino, 1868:159).

The activity of enlightened women gave this traditional system a new cultural
meaning. Dilshod Barno, Uvaysiy, Anbar Otin and Samar-Bonu are important examples
of women who combined literary creativity with educational work. In their circles and
schools, girls did not remain limited to elementary literacy. They studied the works
of Hafiz, Saadi, Navoi, Bedil, Fuzuli and other classical authors, learned the basics
of poetic composition and became familiar with the moral and aesthetic values of the
classical literary tradition (Alimova, 2015).

Dilshod Barno’s educational activity reflected the connection between female
literacy and literary culture. Her work shows that a woman teacher could become an
organiser of intellectual life in her local environment. The school was a place where
girls acquired linguistic skills, cultural memory and moral discipline. Such activity
broadened the concept of education and connected it with refinement of speech, poetic
thinking and ethical self-awareness.

Anbar Otin’s legacy is especially important for understanding the social dimension

of women’s enlightenment. Her texts criticised injustice and emphasised the dignity of
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women. Education in this context was presented as a condition for moral strength, social
respect and intellectual independence. This view changed the meaning of women’s
literacy: it was no longer confined to private reading and religious practice, since it
became a means of self-expression and social judgement (Rahimova, 1992).

Uvaysiy and Samar-Bonu also represented the continuity between classical
women’s literary culture and educational practice. Their activity demonstrates that the
modernization of girls’ education did not begin only with formal state schools. It also
developed through local female circles, private instruction, poetic gatherings and the
transmission of literary knowledge. This inner continuity prepared the social ground for
later reformist initiatives.

At the beginning of the twentieth century, the women’s voice in the press became
another sign of educational modernization. The appearance of columns and publications
devoted to women’s concerns strengthened public discussion of education, rights, labour,
family and civic participation. The “Xonimlar tovushi” section in Sadoi Turkiston
and materials published in Sadoi Farg‘ona helped to move women’s issues from the
domestic sphere into public debate (Fathiddinzoda, 1914).

Women'’s appeals and letters addressed to Muslim political circles raised the need
to open schools for girls, to train female teachers, to improve the quality of education
and to provide material support for teachers. These demands show that women’s
participation gained an institutional character. Enlightened women did not only support
general reformist slogans; they proposed concrete measures connected with schooling,
teaching staft and public supervision (Rajabova, 2003).

The modernization of education in Turkestan therefore took place through several
interrelated channels. The first was the preservation and renewal of traditional female
schooling. The second was the literary and pedagogical activity of enlightened women.
The third was the spread of women’s voices in the press. The fourth was the connection
between girls’ education and the broader Jadid programme of cultural renewal. These
channels created a social environment in which women’s education became a matter of
public importance.

The role of enlightened women also changed the content of education. In their
practice, learning was connected with literacy, moral upbringing, aesthetic taste,
religious knowledge, classical literature and social consciousness. Such a combination

allowed girls’ education to move beyond simple reading skills. It developed into a
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cultural programme that linked personal development with the future of the family and
society.

The resistance to girls’ education remained strong in many local environments.
Economic limits, early marriage, household labour and fear of social change slowed
the spread of schooling. However, the activity of women teachers and writers weakened
these barriers by presenting education as a familiar and legitimate practice. The authority
of otinoyi and bibiotin figures helped to adapt educational renewal to local values and
made reform more acceptable to society (Murtazaeva, 2021:6-8).

This historical experience shows that educational modernization in Turkestan
cannot be explained only through administrative reforms or Jadid male intellectuals.
Enlightened women created an important bridge between the household, the school,
literary culture and public discussion. Their work gave girls’ education a social base

and connected it with cultural continuity.

CONCLUSION

The role of enlightened women in the modernization of Turkestan education
was multidimensional. They preserved the tradition of female literacy, enriched it
with literary and moral content, and gradually expanded it into a broader public and
educational movement. Through the activity of otinoyi and bibiotin schools, women
teachers created the first stable environment for girls’ learning.

The legacy of Dilshod Barno, Uvaysiy, Anbar Otin and Samar-Bonu demonstrates
that female education in Turkestan developed through both literary creativity and
pedagogical practice. Their schools and circles formed a cultural space where girls
acquired literacy, poetic taste, ethical discipline and social awareness. This process
prepared the ground for Jadid reforms and for the wider discussion of women’s education
in the press.

At the beginning of the twentieth century, women’s participation in newspapers and
public appeals transformed the issue of girls’ education into an institutional question.
The demand for schools, female teachers and public supervision showed that women
were becoming active participants in educational change. For this reason, enlightened
women should be regarded as one of the decisive internal forces in the modernization

of Turkestan education.

(539

www.mijournals.com — E-ISSN 3069-8375




The Journal of Interdisciplinary Human Studies
REFERENCES

1. Alimova, D. A. (Ed.). (2015). O‘zbekistonda ta‘limning rivojlanish tarixi va tarixshunosligi
[History and historiography of education development in Uzbekistan: Essays]. Tafakkur
Qanoti.

2. Fathiddinzoda, Z. (1914, December 10). Huquqi nisvon [Women'’s rights]. Sadoi Turkiston.

3. Murtazaeva, R. (2021). O‘zbekiston rivojlanishining yangi bosqichida lider xotin-qizlarni
tayyorlash masalasiga doir [On the preparation of women leaders at the new stage of
Uzbekistan’s development]. In Yangilayotgan O‘zbekiston olimasi: muammolar, tadqiqotlar,
yechimlar (pp. 6-8). Tashkent.

4. Nalivkin, V., & Nalivkina, M. (1886). Ocherk byta zhenshchiny osedlogo tuzemnogo
naseleniya Fergany [Sketch of the life of women in the sedentary indigenous population of
Fergana]. Tipografiya Imperatorskogo Universiteta.

5. Pashino, P. 1. (1868). Turkestanskii krai v 1866 godu: Putevye zametki [The Turkestan
region in 1866: Travel notes]. Tipografiya Tiblena 1 Ko.

6. Rahimova, G. (1992). Jadidlar va ayollar masalasi [The Jadids and the women’s question].
Adabiy Meros, (2/59).

7. Shermuxamedov, K., Karimov, J., & Najmiddinov, J. (2016). Diniy ekstremizm va terrorizmga
qarshi kurashning ma’naviy-ma’rifiy asoslari: Usuv sullanma/-T. Toshkent:“Movarounnahr,
224,

8. Shermukhamedov, K. (2020). " THE MUSLIM BROTHERHOOD" RELIGIOUS AND
POLITICAL ORGANIZATION: PAST AND PRESENT.THE AMERICAN JOURNAL OF
INTERDISCIPLINARY INNOVATIONS RESEARCH VYupeaurenu: The USA Journals,
2(8), 65-71.

9. Shermuxamedov, K. (2017). Osujdeniye religioznogo fanatizma v islame. Rossiya i
musulmanskiy mir, (2 (296)), 146-152.

10. Shermuxamedov, K. A. (2013). Osobennosti religiozno-ekstremistskix techeniy. In Sborniki
konferensiy NIS Sosiosfera (No. 39, pp. 29-32). Vedecko vydavatelske centrum Sociosfera-
CZ sro.

11. Shermukhamedov, K. A. (2014). Ideology of tolerance in Islam. Since wars begin in the
minds of men, it is in the minds of men that the defences of peace must be constructed, 159.

12.Rajabova, D. N. (2003). Problemy molodyozhi 1 zhenshchin v vozzreniyakh dzhadidov
Turkestana kontsa XIX — nachala XX vv. [Problems of youth and women in the views
of Turkestan Jadids, late 19th — early 20th centuries] [Author’s abstract of a candidate
dissertation]. Tashkent.

www.mijournals.com — E-ISSN 3069-8375



